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This thesis is dedicated to this writer's second year field work
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ing and meeting the needs of the child with the hope that these efforts
will enhance the social functioning of the child. It is hoped that
this thesis will aid her, in some way, in this search.
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CHAPTER I
INTRODUCTION
Significance of the Study
This study was planned by social work students at the Atlanta Uni
versity School of Social Work, Class of 1962, and was designed to test
the model for the assessment of social functioning which was prepared
by the Human Growth and Development and Research Committee of the
Atlanta University School of Social Work.
It was felt by the Committee that assessment is important because
in all social work there is a need to study factors which contribute to
the evolvement of a problem and further the defining of the problem. It
was explicitly stated in the social work literature that there is a re
cognized need for a conceptual scheme or model to be used in practice
as one attempts to understand the individual. In order for the indi
vidual to be understood, an assessment must be made.
The kind of model of assessment referred to in this study involves
the construction of a symbolic record for reaching decisions. It may be
seen as Ma way of stating a theory in relation to specific observations
rather than hypotheses...the model structures the problem. It stated
p
(or demonstrated) what variables were expected to be involved."
One reason which has been explicated for such a model is that "a
system of classification of problem entities would lay the groundwork
1 " ■ ' ' " "— ' '
Helen Perlman, "The Social Casework Method in Social Work Education,"
Social Service Review, Vol. XXXIII, No. 33 (1959), P« U2U.
2
Martin Loeb, "The Backdrop for Social Research," Social Science
Theory and Social Work Research (New York, I960), p. k*
2
for the construction of a network of treatment approaches. These ap
proaches might be related, in a broad manner, to specific problem situa
tions .
In reviewing the literature, terms were observed which, though not
identical, had elements of assessment, namely, the identification and
evaluation of the problem. To illustrate:
In casework 'diagnosis' is often utilized. It was defined as
•a conclusion, a picture, made up of all the available facts fitted
together within a particular frame of reference for a particular
purpose concerning itself with social and psychological facts.1 z
In this definition, a conclusion or picture was equated with the
identification of the problem) the studying of all available facts and
fitting them together with a particular frame of reference for a purpose
could be viewed as evaluation.
In Community Organization the term 'community diagnosis' is em
ployed. It involves reviewing a body of factual material and identi
fying unmet social needs.3
This, too, contained an element of assessment in that reviewing was
a process of evaluation.
In Group Work 'evaluation' is utilized and defined as 'that
part "of Social Group ¥ork in which the worker attempts to measure
the quality of a group experience in relation to the objective and
functions of the agency. It calls for the gathering of conprehensive
evidence of individual member growth.^
1 ' ' ~~ ' ™~~
Shirley Hellenbrand, "Client Value Orientations: Implications for
Diagnosis and Treatment," Social Casework, XLII (April, 196l), p. 2li2.
2
Leontine Young, "Diagnosis as a Creative Process," Social Case
work, XXXVII (June, 1956), p. 257.
3
Wayne McMillen, Community Organization for Social Welfare (Chicago,
19k$), PP. 21*1-50.
k
Harleigh Trecker, Social Group Work (New York, 1955), p. 217.
3
Although this definition did not make clear the identification of a
problem, it implied the study of the nature of the individual's function
ing in a group. Studying was in keeping with our concept of the evalua
tion aspects of assessment.
In a final illustration, family diagnosis and treatment was felt to
have become important in the field of social work.
This concern does not displace the important concepts of indi
vidual dynamics, but it actually adds other dimensions to the as
sessment of the individual as he interacts with others. In family
diagnosis, consideration must be given to (l) the specific stress
that the family may be confronted with, (2) the capacities and dis
turbances of individual members, (3) the nature of family inter
action, and (k) the social goals of the individual and the family
at the particular stage of development and the influence of the
culture and sub-culture.^
The components of assessment were obvious in this statement. This
was the viewpoint of one author who writes frequently on the subject.
Reference was also made to the need for a family assessment model.3
In the child welfare area, Glickman^ saw assessment as beginning
with intake and spoke of assessment in terms of "diagnostic process."
The elements she saw to be of importance in diagnosing or assessing the
social functioning of the parents, child, and total family to be given
service were the information gathered through the nature of the problem,
1
Otto Pollak and Donald Brieland, "The Midwest Seminar on Family
Diagnosis," Social Casework, XLII (July, 1961), p. 319.
2
Otto Pollak, "A Family Diagnosis Model," Social Service Review




Esther Glickman, Child Placement Through Clinically Oriented Case-
work (New York, 1957), p. 3- "
u
what the client expects and wishes the agency to do to help him, plus
whatever additional history.is necessary to complete the diagnostic
picture. These factors, along with the presence of resources and the
nature of these resources, are essential in arriving at a decision as
to whether or not the child should be placed.
Information pertinent for making a total diagnosis includes a des
cription of behavior, past and present. A quick survey of an adult's
current social functioning requires exploration of at least three major
areas: libidinal or close interpersonal relationships, as in the familyj
sublimative or social interests, as in social relationships and activi
ties j and realistic or work life. In the child's life adjustment, areas
of coneern are his relationships with parents and siblings, his play
activities and peer relationships, and his school situation.
Other terms that were found and utilized in social work which in






Thus, the variety of terms used in social work to describe the same
process reflected the need for a theoretical frame of reference or model
for making an assessment of social functioning.
For the purpose of this study, assessment was defined as the identi
fication and evaluation of those socio-cultural and individual factors
in role performance which make for social dysfunction as well as adequate
social functioning.
Purpose
The purpose of this study was to test the model of assessment of
social functioning prepared by the Human Growth and Development and the
Research Committee of the Atlanta University School of Social Work by
finding out what data were included in social work assessment of social
functioning by studying agency records at Children's Service, Incorpo
rated.
More specifically, this study was designed to ascertain to what ex
tent there was correspondence between assessment information obtained
by Children's Service and the factors in the model.
Method of Procedure
The beginning phase of this project was carried out through the
participation of thirty-four second-year students of this school, dur
ing our six-month block field placement, starting September $, 1961
through February 27, 1962. The data used in this research project were
gathered from the records of the agencies in which the students were
placed for advanced field work during this period of time.
To allow the student time to become sufficiently oriented to the
agency's policies and procedures, and to allow for a thorough examina
tion, the sample number for each student was twenty records. This was
based on the assumption that this number of cases would give an idea of
the agency's current method of assessing social functioning for a given
year. It may be noted that the sample would be more representative of
social functioning assessment in small agencies than in agencies with
larger loads.
Since this was a social work project, the data selected were taken
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from agency records dealing with the rendering of social services. So
that the data gathered would be characteristic of the agency's present
records, the study utilized primarily records that were closed within
a one-year span (June 1, 1960-May 31, 1961). That lessened the number
of records that were to be considered, and gave a sample of the way in
which assessment was currently being performed by the agency. In addi
tion, closed records were more easily accessible to students, moire com
plete, and therefore more useful. The closed records were out of general
use by the agencyj this made the study less likely to interfere with
agency functioning.
Each student selected a random sample of 20 records from an alpha
betical list of records closed between June 1, I960 and May 31, 1961.
If the population of records for the sample year was larger than 20,
interval sampling was obtained by dividing the population by 20. If
the population for the sample year was less than 20, the previous year's
records were sampled in order to obtain the needed additional number of
records, that is, 20 minus X.
In cases where there was more than one student in a placement, the
students added their sample size together and proceeded as above. These
students placed in the same agency devised a means of randomizing their
samples from the total sample. The methods outlined were used regard
less of what social work method was applied.
A student could decide to study a stratified sample in accordance
with his own or the agency's interests, e.g., work with natural families,
foster home studies, day care cases, homemaker cases, cases of desertion,
unmarried motherhood, alcoholism, a certain illness, etc. In such cases
the student modified the sampling procedures outlined above.
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In certain agencies, primarily those where group work and community
organization was practiced, this technique of selection may not have been
possible because of great differences in the completeness of assessment
information contained in various records. In such cases, the student
consulted with persons familiar with the agency's functions and opera
tions (e.g., executive and field instructor) for assistance in selecting
records which were most suitable for the purpose of the study.
If there was some question as to whether assessment was complete in
a given record, e.g., when a case situation had been studied and then
referred to another agency, this question was clarified by interviewing
key people, such as department heads and/or supervisors, consulting intra-
ageney: written material, manuals or any documents having to do with the
manner in which assessment of social functioning was done in that agency.
These sources were used also in order to obtain general information on
assessment as performed in the particular agency.
The entire record was used to gather data, since the location of ma
terial in records would differ among the various agencies, i.e., face
sheets, narratives, summaries, applications, and information from other
agencies. The records of all workers in the agency were used, since ma
terial found in records would be representative of how the agency as
sessed social functioning! therefore, in keeping with the study, the
status of the worker would not be a factor.
In addition to data relative to the study, each student obtained in
formation on the history and philosophy of assessment as practiced by
the agency.
Each student did a pilot study by completing schedules for five (5)
records which were not included as a part of the study. This was done
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to familiarize the student with the methods and procedures that were to
be used in conducting the actual study.
Mien the student completed 20 schedules, he tabulated the numerical
data (e.g., number of IES and NO for each item) and analyzed the case
excerpts by the technique of qualitative coding, upon returning to the
School in March.
In order to achieve the purpose of this writer's study, a stratified
sample was used. The sample was selected from all of the children's re
cords that were closed between June 1, I960 and May 31, 1961 at Children's
Service, Incorporated with the following objectives in mind:
1. Children's Service, Incorporated is a foster-care, child placing
agency. Therefore, emphasis was directed to services to the
child, even though this service was facilitated through the
foster family, the child's own family, and community resources,
as well as the child himself.
2. The child's record was a separate one from that of the child's
own family and foster family. Since Children's Service, Incor
porated placed emphasis on service to the "whole" child and
kept a separate record on each child, it seemed reasonable to
assume that the child's record should contain pertinent informa
tion that would assess the social functioning of the child.
Therefore, the records of the child's own family and foster
family were not consulted for this study.
This meant there were three sets of case records existing within
the agency containing information relating to the child. The child's
record contained a face sheet, narrative recording of the contacts with
the child, a summarized section which included: summaries from and to
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other social agenciesj psychological and psychiatric summariesj special
requests for additional expenses, clothing, etc.; transfer, closing, and
periodic summariesj casework plansj and social histories. The records
also included a clinical section containing medical information from the
clinic physician, hospitals, dentist, ophthalmologist, and other persons
in the medical profession who had contact with the child. The clinical
section also contained comments from the worker in the agency relative
to the child's health and general physiological functioning. A section
in the child's record also included the child's school status and pro
gress.
During the period between June 1, I960 and May 31, 1961, fifty-five
cases were closed. All fifty-five cases were listed alphabetically dur
ing the year they were closed. Interval sampling was done by selecting
every second case from this arrangement. This made a total of 28 cases
in the selection. These cases were numbered from one to 28 on separate
pieces of paper from which five were drawn to get cases for the pilot
sample. This left a total of 23 eases, out of which 20 numbers were
picked at random for the actual study of 20 cases. The remaining three
were not used. Material for the chapter on the agency was obtained by
reading theses, manuals, handbooks, documents, a research study, and by
personal interviews with members of the administrative staff. The data
obtained from studying the records were tabulated numerically and
analyzed individually from the twenty schedules by qualitative coding.
Each variable included in the assessment model was then analyzed and
tabulated according to eight items for the analysis of schedule content.
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Scope and limitations
The scope of this thesis includes a description of the developing
philosophy and practice of assessment at Children's Service, Incorpo
rated, Philadelphia, Pennsylvania, and data representing material which
describes how assessment was carried on in this agency between June 1,
I960 and May 31, 1961.
Some factors limiting this study were:
1. Since the total number of cases that were closed between June
1, I960, and May 31* 1961, was not studied, it was impossible to
study the total process of assessment employed at this agency
during this period.
2. The six-month period which this writer spent at this agency was
not a sufficient amount of time to examine these records
thoroughly in order to describe the assessment of the agency, even
though excerpts were extracted that described the variables
needed for this study.
3. This writer was not an employee of this agency and did not under
stand the functioning and procedures of the agency as compre
hensively as a regular employee of long standing.
k> This writer is an unexperienced researcher.
5. This is the first attempt by the Atlanta University School of
Social Work to do a group project and to set variables for an
assessment model of individual social functioning. This study
is, therefore, an exploratory study.
CHAPTER II
AN AGENCY'S HISTORY AND PHILOSOPHY
OF ASSESSMENT
Anyone who gives thought to the welfare of a child or of
children must realize, inevitably, that what affects the interests
of children affects the well-being of the entire group of which
the child is but one member.... Child welfare services are not
services for the child alone, but are part and parcel of the
organization of community resources for the well-being of the
whole group.■*•
The private, non-partisan, foster-care child placing agency that is
now known as Children's Service, Incorporated, developed through the
years, with steady forward progression in meeting the needs of the
children who were to be served. This development coincided, for the
most part, with the changing trends in philosophy of child care in
America. Children's Service, Incorporated, as it is known today, moved
through three major and important changes in assessing how and what
service would be given to the child in order for the child to function
in his environment effectively. These changes can reasonably be cata-
gorized (as they evolved) ass (l) evaluating and meeting unmet physical
needs; (2) recognition of emotional, as well as physical, components in
assessment} and (3) the foster care-child placing agency.
Meeting Unmet Physical Needs
Assessment of the child served by Children's Service, Incorporated
began with the founding and beginning of The House of St. Michaels and
All Angels for Colored Cripples, in 1887, and The House of the Holy
1
Arthur Fink, et al., The Field of Social Work (3rd ed.) (New York,
1955), P. 183. "" ~~"
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Child in 1899, the two forerunners of Children's Service, Incorporated.
These two forerunners were established during the period in the develop
ment of child welfare in America in which certain denominational groups,
as well as states, felt the need of separate care of dependent children
apart from dependent adults in the alms-houses. This was also a period
in which denominational and nondenominational institutions were estab
lished for special groups, such as infants, wayward girls, delinquent,
physically handicapped, and Negro orphans. The House of St. Michael and
All Angels for Colored Cripples and The House of The Holy Child were
typical of such institutions, as they were founded for meeting the unmet
physical needs of, and caring for, dependent Negro children. St.
Michael's began as an institution under the Diocese of Pennsylvania of
the Protestant Episcopal Church, and The House of The Holy Child for
neglected and dependent Negro girls was founded by Miss Edith Miarton
Dallas, who had searched for "the most grievous condition in Philadelphia
to be remedied."
The primary qualifications for intake of children by these two es
tablishments were that the child be physically handicapped or a baby
which could not be cared for by its parents or relatives. Elements of
assessment were very obvious in the selection of what children would be
admitted to The House of The Holy Child, as it chose to serve only "the
most feeble." By restricting its volume of service, it was able to
direct much of its attention to the application of basic principles
that are still considered to be requisite for any qualified child
Blanch M. Cowan, "The Development of Casework Theory and Practice
in the Function of The House of The Holy Child." Unpublished paper at
the University of Pennsylvania (Philadelphia, 191*7), p. 2.
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placement service. Conviction as to the need to sustain relationships
between children and parents during placement was evident in the House's
annual report of 1900: The House of The Holy Child felt a house in the
country to be "out of the question as the greater distance would make it
too difficult for the parents of children to visit them." At intake,
families were helped to stay together and to avoid separation where pos
sible. When application was made to the House by a young mother for ad
mission of her baby, she was advised to seek a situation where she could
work with her child, because it was felt that the mother should feel the
responsibility and share in the support of her child. A boarding home,
where a moderate sum was required for the child's maintenance and the
mother could visit as often as possible, seemed a necessity by the House.
This was not always possible and the House would, after assessing the
physical needs of the child, accept the child into the institution for
care.
Although the House of The Holy Child's intake process focused on
the parent's inability to meet the physical needs of the child, their
charter indicated that educational, church affiliation, and moral condi
tions were also important for the development of the child. Assessment
of the child's well-being and development, in. terms of the influences
of the natural family, education, church, and moral conditions of the
community on the child, reflected the House's conviction of the need
for adequate care for those dependent children who could not be properly
cared for in their own homes. However, with the recognition of these
influences, the House tended to isolate and protect the child from the
Wetonah B. Jones, "Report of Executive Director to the Board of Di
rectors, Children's Service, Inc.," (Philadelphia: December 13, I960).
Ik
immoral associations and degrading community conditions -while placed in
the institution, while part of their charter read "It shall at all times
strive to improve or preserve the child's own home and shall have due
regard for his ties of kinship and church, and shall adopt the most
satisfactory means and methods to meet the individual child's needs."
The House continued its institutional program for girls but began foster
home placement for boys and girls about 1925.
The beginning of foster home care for these boys and girls was in
keeping with the changing philosophy of child care that perhaps prompted
President Theodore Roosevelt to express that - "Home life is the highest
and finest product of civilization. Children should not be deprived of
it except for urgent and compelling reasons" - in the keynote of the
first White House Conference in 1909.
Recognition of Emotional, as Well as
Physical, Components in Assessment
Whereas The House of St. Michaels and All Angels and The House of
The Holy Child had been meeting the unmet physical needs of the boys and
girls they were serving, they were not unmindful of the extent of the
emotional problems that existed in the child placed away from his own
home. These two agencies had long since accomplished the goal of meet
ing physical needs, as was indicated when The House of The Holy Child
began foster home placement for boys and girls in 1925•
The late 20's and 30's was a period of changing trends in social
work philosophy, as the image of social work was changing from the
Blanche M. Cowan, op_. cit.
2
Arthur Fink, op_. cit., p. 19U.
typical "Lady Bountiful" to the "giver" of service in meeting psychologi
cal, as well as physical, needs of children and adults. Schools of
social work were gaining impetus, which also meant that America, partly
because of the results of industralization, was awakening to the needs
of its citizens. It was also in 1930 that the third White House Con
ference convened, at which time the famous Children's Charter was adopt
ed. This Charter enunciated clearly and compellingly the needs of chil
dren as well as the responsibility of parents, schools, churches, the
community, and governmental agencies to meet these needs.
As America was moving to concern about more than the physical needs
of individuals, The House of The Holy Child and The House of St. Michael
and All Angels for Colored Cripples continued to cooperate and move to
better meeting the individual child's needs through their foster homes
as well as the institutions. With the naming of Mrs. Laura D. Nichols,
its first Negro and professionally trained social worker, as the Super
intendent and Executive Director of The House of The Holy Child in 1938,
the question arose of whether both foster home and institutional care
were most economically and satisfactorily administered by a single agency
or whether each was a separate function in itself and best administered
by an agency limited to development of that function. This conviction
regarding the need for trained personnel crystallized to include field-
work students, three casework Supervisors, six professionally trained
caseworkers on the staff. With a trained and more sensitive staff, the
program of the House was expanded to include approximately lj.00 children
in care.
Recognizing the growing population and needs of dependent Negro chil
dren in Philadelphia, the Board of Directors requested a study of these
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needs by the Children's Department, Philadelphia Council of Social
Agencies. The study committee, composed of community-rainded lay per
sons and professional social workers, recommended that the agency expand
to meet the needs of the larger number of children. Therefore, in 19l|l
the institution of the House of The Holy Child was closed. The work of
St. Michael, which had combined with that of the House of The Holy Child
in July, 1938, was continued in foster homes. This move may have also
been influenced by the growing recognition of the child's need for a
wholesome atmosphere where he could have opportunities for growth and
development, not overlooking the spheres in which this growth and de
velopment took plaee.
The assessment of the social functioning and needs of each child
was taken into consideration when the House of The Holy Child selected
foster parents. Early foster mothers were selected according to their
particular ability to help a particular type of child, and these homes
were carefully selected according to their highest standards. The pur
pose was to care for girls and boys who were deprived of the normal ad
vantages of childhood through broken homes, neglect, cruelty, or person
ality defects. Care was given to the framework in which these services
could be offered within the function of the agency. Adequate care was
taken that the structure would not be inflexible and that the worker
would always be sensitive to individual needs at various stages of de
velopment.
The need of the House, to assess the needs of the children in order
to begin "where they were," was also an outgrowth of work done in the
1
Blanche M. Cowan, op. cit., p. 8.
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psychological and psychiatric areas which gained impetus in America dur
ing the late 20's and 30's. This work helped the social worker (as men
tioned above) to be more aware of the developmental needs and influences
of individual growth process. With the growing knowledge of the indivi
dual needs of the child who came into placement, the Executive of the
House in 191+3 saw the need to emphasize a different kind of helping
(along with foster family care) by the inclusion of community resources.
It was felt that only by determining what the child needed and investiga
ting the community resources could a clear definition of the best func
tion of the House of The Holy Child be reached. The institution could
not remain in an isolated setting, as institutional care was inhibiting
the normal reaction to life and allowing the children to grow up in an
artificially protected atmosphere.
Thus we see these two agencies moving from giving physical or cus
todial care to the dependent Negro child in two separate institutions to
closing the institutions in 19lp. and enlarging the foster home programs.
These programs were in keeping with the policy of providing the best
service within their means of meeting the needs of the children served.
This move was based on the growing belief that every child, where pos
sible, should have an opportunity to grow up in a home that he could call
his, where there were loving and caring parents or parent substitutes.
It was also felt that a child's development is enhanced to a much greater
degree by experiencing family life, as opposed to institutional life, as
he moves through childhood.
1
Robert E. Rutledge, '•Learning to Use Myself with Directness in
Helping a Teenage Boy in a Foster Care Agency,11 (Philadelphia, I960),
p. li±.
18
The agency, at that time, knew it had not arrived at the epitome of
substitute care and stood ready to amend its methods as quickly as it
formed convictions regarding a better wayj discarding those methods and
practices which it outgrewj gearing itself to the civilization which
made it necessaryj striving constantly for any improvement that would
work for the betterment (and least damage) of the child and the com
munity in which the child would live.
The Child Placing Agency
With the growing philosophy of child care and its ramifications,
plus the laying of much groundwork of an agency designed to meet the
physical and emotional needs of the child in foster homes and through
adoption, we see a merger of The House of The Holy Child and St.
Michaels of All Angels and Colored Cripples into an incorporated agency-
Children's Service, Incorporated in the June term of I9I4.8. The purpose
of the Corporation was the "care, education and religious training of
both normal and handicapped colored children who temporarily or other
wise have been deprived by death, illness, or any other adversity of a
suitable home with their own relations." The purpose also stated that
"there shall be no discrimination because of religious affiliation or
otherwise exercised by the officers or agents of this corporation in the
admission of children to care." The newly formed Corporation continued
to be housed in the Social Service Building at 311 South Juniper Street,
Philadelphia, Pennsylvania, where it had been since 191*1 at the time of
the closing of the institutions.
1
"Articles of Consolidation and Decree Approving Same," Children's
Service, Incorporated, (Philadelphia, January, 191*9), p. 1.
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Mrs. Nichols remained as the Executive Director until 19f>l,. at which
time Mr. Charles Blalock was appointed at Mrs. Nichols1 resignation to
another place of employment.
Although Children's Service, Incorporated came into being in order
to give a qualitative service to the needful, dependent Negro children
in the Philadelphia area on a private basis, it began to lose some of
its effectiveness as a private agency in the assessing and rendition of
service because of the expansion of services during the early 5>0's.
Children's Service was spreading its services too thinly. Part of this
was due to their growing dependence on the Public Welfare Department's
purchase (through the Juvenile Court) of foster home services. This
fact in itself took away some of its meaning as a private service. It
is not known just when Children's Service or its forerunners began re
ceiving funds from the Department of Public Welfare, but the result of
depending heavily on these receipts, more or less, forced Children's
Service almost to shift their emphasis as a private agency and to cater
to public wards. As a result of the expanded program, the qualitative
service that had been rendered in the past was rapidly becoming merely
a quantitative and less effective service. During this period, the
Board of Directors seemed more concerned with the building up of case
loads in order to take in more children. With this emphasis, it is
reasonable to assume that very little assessment of the child and
family's functioning and needs could be made at intake and that mueh
less service could be given in rehabilitating and reuniting families or
placing children for adoption. With this increase of intake and case
loads, plus the rising of expenses for operating a welfare program, the
agency had also moved, somewhat, from giving specialized service to the
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handicapped child to serving any dependent child sent to them from the
Department of Public Welfare.
It seemed as though the Board of Children's Service was more con
cerned with quantity than functioning in accordance with their purpose
or even giving any consideration to the stated purpose of the 1950 Mid-
Century Tnlhite House Conference on Children and Youth. This purpose be
ing, "to consider how we can develop in children the mental, emotional,
and spiritual qualities essential to individual happiness and to re
sponsible citizenship, and what physical, economic, and social condi
tions are deemed necessary to this development." From this Conference
also came the epochal Pledge to Children.
By Children's Service, Incorporated spreading itself too thinly, its
role as a private community resource began to be quite fuzzy and unde
fined. Recognizing that Children's Service was losing ground from its
original beginning, Mrs. Wetonah B. Jones, who was appointed Director
of Casework in 1955 and then Executive Director in 1957, urged the Board
to appropriate more money for developing its casework services in order
to make a more appropriate investment in the individual needs of the
child. With the appropriation of this money, the administration wanted
to give qualitative service to demonstrate to the community what good
service would actually cost. Getting this done meant that they would
decrease the size of caseloads, thus giving more of a qualitative,
"temporary" service to families and service in assessing and developing
the child's capacity, and also beginning to develop its own capacity to
give service to children with special needs, since this was a part of
1
Arthur Fink, oj>. cit., p. 198.
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its original purpose.
Developing its own capacity required a more trained and sensitive
staff for meeting the needs of the children, in order to help these
children become constructive, useful, independent citizens and members
in their community and families, when possible. This development of
staff would mean an improved intake process, which is one of the most
significant aspects in any ageney, voluntary or involuntary, as well
as a staff adequate to give such a service. WLth the achievement of a
qualitative service, Children's Service would be able to say to the com
munity what they had to offer, thus moving the community to realize the
value of this service and want to provide the agency with adequate funds
to function as a voluntary agency once again. This would perhaps mean
that adoption could once again be a part of agency function, as well as
the already existing foster placement.
To develop the staff meant strengthening it internally through train
ing seminars, as part of agency function, and through the continuance of
student trainees from accredited schools of social work. The importance
of these two methods gained impetus during the late £0's when Children's
Service, Incorporated sponsored an in-service training seminar for
trained, untrained, and partly trained workers. An invitation to at
tend this seminar was extended to another child-care agency, who sent
three workers. The year after this, more foeus was directed to the
sponsoring of a student training program, not forgetting the seminars.
These students came each succeeding year from the University of Penn
sylvania School of Social Work, and this writer from the Atlanta Uni
versity School of Social Work in 1961-62. It was felt by the adminis
tration that placing great value on student training not only strengthened
22
its staff, but also fed a high quality worker back to the community if
the student could not remain on its staff after receiving his or her de
gree.
To achieve these things would be a long, hard process. Other new
methods for carrying out the work that had been begun years before this
would also have to be introduced to achieve a highly skilled staff and
higher quality of service. This meant a re-evaluation of the agency's
purpose, commitment to their concept of child placement, as well as the
agency's objective in meeting this commitment. This would give the
agency some focus as to how they would achieve their purpose. Along with
Mrs. Jones' convictions about the production of qualitative service,
Miss Willie V. Small, who became Director of Casework in 1957, set out
to help the staff in this re-evaluation of their commitment in giving
service when she produced the first Casework Handbook for the agency in
September, 1958. She came to the staff of Children's Service, Incorpo
rated as a caseworker in 195U and moved to the position of Foster Home
Supervisor in 1955* She, too, had deep convictions about what foster
placement should be and how the agency could assess and improve its
service. She stated in this handbook that,
We will continue working on the basis that child placement is
a constructive community resource, which can be profitably used
by a segment of those families who find themselves temporarily un
able to have their children at home. A family using placement has
the responsibility to work toward the earliest return possible of
the child to his home or release him for adoption. To accomplish
the return of the child the family has the right to expect the
agency to give them an opportunity to participate in placement as
fully as possible...
Special interest will be placed on the item in our budget known
as 'Other Relief'...relates to...transportation, haircuts, recrea
tion and educational expenses, allowances, etc.... Our need is to
explore the range of these responsibilities as well as the methods
of execution.... Again this year we will be trying to limit our
population, number and type of problem, to that which we feel we
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can best serve under conditions existing in agency at any given
time.
This statement of the foster home placement concept implied that the
agency had to gear its work to improved assessment of the child's needs
at intake, after the child was in care, and at the time of the child's
discharge from care or for adoption.
The 1929-60 Handbook speaks to how the agency was on its way to pro
jecting itself in achieving some of the ends that the Executive Director
had taken to the Board, as well as assessing the impact of the family
on the child while in placement and in giving service.
This year we are more nearly able to offer a real foster family
care service than at any point in my several years here. Revisions
in budget which permit us to carry a portion of each expense in
curred by the child in our care lend an important support to our
concept of giving a service. With improved intake study we are
even more strongly convinced that foster care should and often can
be a more temporary service.... Activating an old and basic element
of our philosophy, we will progressively assert ourselves as a pri
vate agency, despite a clientele almost entirely limited to 'public
wards.' This year we will work to improve our skills in preparation
for the time we can function more independently and follow our true
interest and responsibility to explore, pioneer and otherwise pilot
new programs for unmet community needs.*
As the agency continued to assess and consider the types of problems
it could handle, this continued to improve the intake process, which
meant improved skills by the intake and home finding workers. It was
felt that the quality of difference in the intake process made the
quality of continuing service different. As the quality of intake im
proved, the agency continued to re-evaluate its philosophy, serving as
a basis for its existence in the community. Since it was felt that the
Willie V. Small, "Casework Handbook, 1958-59," (Philadelphia,
1958), pp. 1-2.
2
Ibid., 1959-60, p. 3-
ultimate in service was only when a child and his family were exposed
to placement the minimum time necessary to reunite them on a more perma
nent basis, this was the standard of service the agency was striving to
achieve. This achievement meant an involvement by the worker of the in
dividual in an assessment of his feelings of rewards and frustrations.
This then would get to the core of the problem — the breakdown of re
lationships in the family growing out of feelings of inadequacy, in
security, and general sense of worthiessness.
As was mentioned earlier, the administration knew it was imperative
that the staff's skills in assessment improve in order to give adequate
service. Children's Service continued improving the staff through in-
service training, realizing that adequate assessment of the problems
could come about only through an increased understanding of the indivi
dual growth process. With this understanding, a worker could more ade
quately determine the causes of breakdown and more adequately gear ser
vice to the needs of the individual as he functions in society. Not
only could they gear service to meeting the needs of the childj this
understanding would help the worker to appreciate the child's reactions
to what happened to him while in care.
The staff meetings of 1960-61 set the ball to rolling for this type
of development, in which staff members prepared and presented pertinent
materials that applied to child care. Examples of the subjects pre
sented and discussed were:
1. "The Significance of Parental Participation in the Pre-
Placement Study."
2. "Helping The Child to Recognize and Accept His Need for Place
ment at the Point of Intake."
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3. "Building Ego Strengths in the Adolescent Who Will be Dis
charged to His Own Responsibility."
1;. "Offering a Practical Service to the Adolescent in His Search
For Employment, and other Manifestations of His Becoming In
dependent."
The staff meetings of 1961-62, under Miss Small's direction, were
further illustrative of the administration's interest, in improving the
staff's understanding of the child and personality development in order
to assess individual social functioning. These staff meetings were
also of concern and importance to the development of this agency, at
this time, because of the agency's move toward obtaining a psychiatric
consultant on the staff. Each staff meeting, presented by two or more
staff members, dealt with a psychosexual stage of development with
particular emphasis on the impact on the child in placement. This
writer, as a student, had the privilege of sharing the first of these
presentations with a co-worker, at which time "The Structure of Person
ality; The Meaning of a Neurosis; Cultural and Psychological Implica
tions of Neurosis" was discussed. With this kind of emphasis on staff
development, it is possible to assume that Children's Service assesses
the individual as a bio-psycho-socio-cultural-spiritual entity.
The 1961-62 Handbook also speaks to the way the assessment of the
family functioning has improved intake and how improved intake has con
tributed to learning to work with families heretofore "lost" to the
agency, therefore realizing "temporary" as an ultimate goal, and less




of children to their own families increased 166 per cent between the
years 19£8 and 1961, which certainly indicates the value of assessment.
As the skills of assessment improve, Children's Service, Incorporated
will finally be able once again to function as a voluntary agency be
cause of the effect their service will have on the community, thus giving
the community reason to support this agency.
The I960 amendments to the Charter also serve to further illustrate
the value this agency placed on serving the "whole" child. These amend
ments also indicated its change from serving just the Negro.
The purposes for which the Corporation is founded are to promote
and improve by any appropriate services and activities the proper
care, education, religious training and welfare of children.
There shall be no discrimination exercised by the officers or
agents of this Corporation because of racial or religious affilia
tions or otherwise in carrying out the purposes for which the Corpo
ration is founded.-1-
This important change in policy will permit Children's Service to
offer service to "all" children, whereas the agency had a non-discrimina
tory practice just in the area of religion at the time of the Incorpora
tion.
The present administration is building up its program and staff
along the lines of the standards of the Child Welfare League of America.
An example of this is a recent emphasis on the medical and health pro
gram of the agency, at which time an additional person was appointed to
the administrative staff to head the health program, which is aimed at
offering a more individualized and qualitative service to children in
care.
Children's Service home finding department continues to assess and
Articles of Amendment to the Charter of Children's Service, In
corporated, Philadelphia, i960, p. 1.
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select homes that it feels will best meet the needs of the children it
serves. Recently, the workers who place the children in these homes
have begun to take the child for pre-plaoement visits to these homes, in
order for the child and the foster parents to have at least some concep
tion of each other before actual placement.
Children's Service constantly strives to increase its skill in as
sessing the social functioning and meeting the needs of the child as
well as keeping abreast of the trends in child care. This is evidenced
in their affiliation with the Child Welfare League of America and The
Health and Welfare Council of Philadelphia. It encourages the staff to
join the National Association of Social Workers and to continue studies
in classes, seminars, and conferences. The library of the agency is
kept supplied with current books and periodicals on human behavior and
child care. Realizing that service to the child is part of the organiza
tion of community resources for the well-being of the whole group, it
also participates in local research projects in child welfare services.
CHAPTER III
DESCRIPTION AND ANALYSIS OF DATA
Each of the twenty schedules by which data were obtained at Chil
dren 's Service, Incorporated, included twenty-five variables on the ten
tative assessment model that specified the type of information to be ob
tained. Eleven of these variables were classified as personality fac
tors, thirteen were considered socio-cultural factors, and one was pro
vided for assessment information not included in the schedule. This
chapter describes the data obtained by the use of a form2 for analyzing
schedule content. Eight tables, each containing all variables, were also
set up and analyzed according to eight of the items on the form. For
the purpose of the analysis of data, the child is the client.
Personality Factors
Intellectual potential.—Data were obtained in nineteen schedules.
The origin of data was the social worker in the agency in eight instances,
the clinical psychologist in ten instances, and in one instance a report
from a camp counsel or in another agency. Two were located in the nar
rative sections of the child's record, sixteen in the summarized sections,
and one was unknown to this writer. Ten of these data were the results
of measurements (intelligence tests), and nine were from observations and
impressions of the social worker in the agency and camp counselor. Data
in all schedules were from one source. One excerpt was obtained at
__. _ , _ . . , , . .





intake, sixteen obtained during the treatment period, and two obtained
during the closing or termination period. The person discussed in all
excerpts was the client. Twelve of these data were datum only, and
seven were datum plus interpretation.
The data obtained for intellectual potential were classified under
two categories, namely, (1) intelligence testing and (2) worker's inter
pretation of intellectual potential. Ten excerpts were classified under
intelligence testing with descriptive terms, such as defective, normal,
average, slow, retarded, weak rationale, and dull normal. The Wechsler
Intelligence Scale for Children, the Cattell Infant Intelligence Scale,
and the Stanford-Binet Intelligence Scales were the tests utilized. Ten
excerpts were classified as the worker's interpretation, and employed
such terms as retarded mobility, for the chronological age, alert,
limited ability, normal, apt, and good qualities.
Basic thrust, drives, instincts.—Data were obtained in nineteen
schedules. Data were obtained by the social worker in the agency in
eighteen instances and by a clinical psychologist in one instance. Seven
were located in the narrative section of the records, eleven in the sum
marized sections, and the location for one excerpt was unknown to this
writer. The source of data were from the observations and impressions of
the social worker in eighteen instances and from measurement (intelli
gence testing) in one instance. Data in sixteen schedules came from one
source, and three were from two sources. Thirteen excerpts occurred
during the treatment period in agency contact, five during the closing
or termination period, and for one the stage of agency contact was not
known to this writer. The child was discussed in all instances. Four
excerpts contained data only, six were interpretations only, and nine
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were data plus interpretations.
The data were classified into two major categories, namely, (l) re
sponse to stimuli, such as the environment and situations, and (2) ways
of satisfying basic needs, such as security, new experience, and love.
Eleven of the excerpts contained data pertaining to the way the client
responded to stimuli. Some of the responses were: fearful, timid and
shy, motivated, aggressive, ambitious, cautious, and suspicious. An
example of aggressive response to stimuli is: "...has thrived in this
environment...now is an active and aggressive one-year old."
Ten excerpts contained data that illustrated the client's ways of
satisfying basic needs. The ways in which the client sought to satisfy
needs were through conformity, efforts to make an impression, craving
for attention, searching for love, demanding, being trustful, being a
diligent and good worker, and through self reliance and independence.
The following excerpt illustrates how one child sought to satisfy a
need. That is: "...still has the need to be an infant...active, demand
ing child, who certainly wanted and asked for a lot of attention."
Physical potential.—Data were obtained in all twenty schedules.
Data in seventeen of the excerpts were obtained by the social worker in
the agency, three by the social worker and clinical physician in the
agency, and one by a physician in a medical hospital as well as the
worker in the agency. Over half of the excerpts were located in the
summarized and narrative sections of the record, while three were
located in the clinical section. The location of one was unknown to
this writer. Nineteen excerpts were from the observations and impres
sions of the social worker or physician in the agency, while one was
from a hospital report. In four schedules there were two sources from
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which data were obtained, and in sixteen schedules data were from one
source. The child was discussed in all excerpts. In fourteen excerpts
the data were interpretations, and in six excerpts the data were data
plus interpretations.
The data were categorized as: (l) sex$ (2} bodily proportions and
characteristics] (3) temperament, mood and mannerisms; (k) tempoj and
(5) bodily resistence.
Seventeen excerpts indicated the sex of the child. Eighteen ex
cerpts contained data relating to the bodily proportions and character
istics of the child. Terms that were used to describe this category
were: height, weight, skin coloring, facial features, build, and race.
Nine excerpts contained data that described the temperament, mood, and
mannerisms of the child. To illustrate: "...generally more cheerful...
seems to be very little of the negative, defiant attitude...." Other
terms that described this category were: quiet, demure, soft-spoken,
friendly, and effectless.
Data were found in six excerpts relating to the tempo of the child.
Terms that further described this category were: playful, frisky, ac
tive, and energetic. Two excerpts illustrated the bodily resistance and
resilience. The terms that described this category were: healthy and
prematurity.
Physiological functioning.—Data were obtained in all twenty sched
ules. These data were obtained by the social worker in the agency in
seventeen of the schedules and by the clinical physician in three.
Seventeen of the excerpts were located in the summarized sections, and
three were in the clinical sections of the record. Data in all excerpts
were the observations and impressions of the social worker and the
32
physician in the agency. In nineteen schedules there was one source of
data, and two sources in one. Twelve incidences of data were obtained
during the treatment period, and eight incidences were obtained during
the closing period. The child was discussed in all excerpts. All ex
cerpts were interpretations.
Data were classified in two categories: (l) state of well-being or
normal functioning, and (2) defective functioning. Nineteen excerpts
indicated the client's state of well-being or normal functioning.
Terms that described this category were: healthy, well, rapid growth,
normal, general good health, and satisfactory health. Nine excerpts
described the client's defective functioning by the use of such terms
as upper respiratory infections, dental defects, eye defects, retarded
growth, sexual dysfunctions, and skin disorders.
Identifiable pattern for reacting to stress.—Data were obtained in
nineteen schedules. Fifteen excerpts were obtained by the social worker
in the agency, and four were obtained by the clinical psychologist.
Seven excerpts were extracted from the narrative section of the records,
one from the narrative and summarized section, and eleven from the sum
marized sections only. One excerpt was obtained from the foster mother
and the observations and impressions of the social worker or other pro
fessionals (psychologist), while the other eighteen were from the ob
servations and other professionals. One source was used in eighteen
schedules, and two sources in one. The stage in agency contact in which
data were obtained was one at intake, fifteen during the treatment
period, and three during the closing period. The client was discussed
in all instances. Sixteen of the excerpts were interpretations, only
and three were data plus interpretations.
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The data obtained in the nineteen schedules were classified into
three broad categories. They were: (l) defense mechanisms, (2) psy
chosomatic symptoms or manifestations, and (3) social maladjustment.
Twelve excerpts contained data that spoke to the client's utiliza
tion of the following defense mechanisms: suppression, repression, re
gression, and reaction formation. Five excerpts contained data relat
ing to the client's reacting to stress through psychosomatic symptoms.
These symptoms were described as skin disorders, upper respiratory in
fections, lower gastrointestinal disorders, enuresis, and migraine
headaches. Seven excerpts related to the client's reacting to stress
through social maladjustment. These maladjustments were manifested in
the client's acting out and sexuality. Many of the excerpts contained
data that fell into more than one major category. To illustrate: "The
first two days...did soil himself and wet the bed...presented temper
tantrums...."
Internal organization of personality.—Data were obtained in nine
teen schedules, with the information originating from the social worker
in sixteen excerpts and the clinical psychologist in the remaining
three. Fifteen excerpts were located in the summarized sections, three
in the narrative, while one was unaccountable by this worker. All ex
cerpts were the result of observations and impressions of the social
worker or other professionals. The excerpts in all schedules came from
one source of information. The excerpts were extracted during the
treatment period in thirteen instances, and six during the closing
period. The client was discussed in all excerpts. Eighteen excerpts
were interpretations only, while one was datum plus interpretation.
The data obtained were classified into two categories: (l) defective
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personality functioning, and (2) normal personality functioning. Six
excerpts contained data that illustrated the defective functioning of
the client. Terras utilized to further describe this category were: ri
gidity, weak ego, schizoid, instability, and lack of control. In the
second category, fourteen excerpts spoke to this category through the
terms capacity, well integrated, and flexibility.
Degree of maturity.—Data were obtained in nineteen schedules with
sixteen excerpts originating from the social worker in the agency; the
remaining three were from the clinical psychologist. Fifteen excerpts
were located in the summarized sections, and four were in the narrative
sections. In eighteen schedules, data came from one source, and in one
from two sources. Ten excerpts illustrated the degree of maturity that
was obvious during the treatment period, while the remaining excerpts
illustrated this variable of assessment at the closing period. The
client was discussed in all excerpts. Eleven of the excerpts were in
terpretations only, while seven were data plus interpretations, and one
datum only.
Data were classified into the following categories: (l) physical ma
turity, (2) social maturity, (3) emotional maturity, and (U) maturity -
not specified as to the nature. Three excerpts fell under physical ma
turity, with retarded and normal as descriptive terms. Ten excerpts
described the social maturity of the client and used such terms as as
sumption of responsibility, inability to assume responsibility, and
feeding and toilet habits. Nine excerpts described the emotional ma
turity of the client through the use of such terms as immaturity, very
immature, maturity, and maturing. Four excerpts contained assessment
of maturity by the use of the terms immaturity and mature.
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Some excerpts described variables of maturity that were classified
under more than one category, as did excerpts for other variables. To
illustrate: "...demonstrates underdeveloped motor coordination of the
younger child...need for physical and emotional development...physical
and emotional retardation...."
Self image.—Data were found in all schedules. Nineteen excerpts
originated from the social worker in the agency, and one from the clini
cal psychologist. Eleven excerpts were located in the narrative sec
tions, while nine were located in the summarized sections. In twelve
instances excerpts were obtained through the observations and impres
sions of the social worker and other professionals in the agency, eight
were from the client, and one from measurement. In nineteen schedules
there was one source of information, and in one there were two sources.
Sixteen excerpts were obtained while the client was in the treatment
period at the agency, while four were during the closing period. The
client was discussed in all excerpts. Eight excerpts were datum plus
interpretation, six were datum only, and six were interpretation only.
Data were classified according to the client's sense of (1) self-
esteem, (2) identity, (3) capacity, and (10 meaning. Fifteen excerpts
illustrated the client's self esteem with the terms of appearance and
physical self as description of this category. Five excerpts contained
data describing the client's sense of identity. Terms used to describe
this category were lack of identity and sexual identity. Seven excerpts
described the client's sense of capacity by use of the terms inadequate
and personal achievement. Six excerpts described the client's pride in
personal possessions, concept of self in the family, and the seeking of
satisfaction for self.
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Patterns of interpersonal relationships.—Data were obtained in all
schedules, seventeen instances being obtained by the social worker in the
agency, two by other disciplines in another agency, and one by a social
worker in another agency. Sixteen excerpts were extracted from the sum
marized sections and four from the narrative sections. In nineteen
schedules the information was from one source, and in one from two
sources. Eleven excerpts illustrating this variable occurred during the
treatment period, while seven were during the closing period, and two
during the intake process. The client was discussed in all excerpts.
Twenty excerpts came as a result of the social worker's or other profes
sional's observations and interpretations, one from a non-professional
person, and one from measurement. Eighteen excerpts were interpretations
only, while two were data plus interpretations.
Data were classified according to the client's (l) ways of establish
ing and sustaining relationships, (2) reactions to relationships, and
(3) the quality of the relationships. The client established and sus
tained relationships through spontaniety and cautiousness. Ten excerpts
showed the client's spontaneity in relating well, being friendly, shar
ing, getting along, and being pleasurable. Nine excerpts illustrated
the client establishing relationships by being cautious. Cautiousness
in establishing relationships were described by terms of slowness,
ambivalence, and anxiousness.
Seven excerpts illustrated the client's reactions to relationships
by means of passivity, submissiveness, hostility, rebellion, resistance,
and withdrawal. Three excerpts pointed to the quality of relationships
the client experienced. The quality of relationships was described as
fragile, vague, limited, and superficial. Some excerpts illustrated the
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client's patterns of interpersonal relationships. To illustrate: "...es
tablished relationships slowly...appeared negatively geared and hostile.
Interpersonal bonds are fragile and easily broken."
Internalizations of culturally derived beliefs, values, activity-
patterns, norms, and appropriate feeling for each.—Data were obtained
in sixteen schedules, with the social worker in the agency obtaining the
data. Nine excerpts were extracted from the summarized sections, three
from the narrative sectionsj location of the remaining was unknown to
this writer. In ten instances, the information was the observations and
impressions of the social worker, three were statements by non-profes
sional persons, and three were from the client. In all schedules, there
was one source of information. Eight excerpts illustrating this variable
were observed during the treatment and eight during the closing phase in
agency contact. The client was discussed in all excerpts. Nine excerpts
were interpretation only, while five were datum plus interpretation, and
two were datum only.
Data were classified according to the client's (l) areas of inter
nalizations, and (2) areas denoting lack of internalization. Eleven ex
cerpts illustrated areas of internalization, which included religion,
school, good grasp of social conventions and norms, limits, foster family
care, personal care, and employment. Five excerpts illustrated lack of
internalization in the areas of limits, dissatisfaction in foster care,
and school.
Other information on personality factors.—There were no data ob
tained.
The foregoing material represents the presentation and analysis of
data on personality factors which the research committee felt were
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important variables in the tentative assessment model of social function
ing. The following presentation is an analysis of those socio-cultural
factors that affect the social functioning of an individual when inter
laced with the personality factors. The result of these two sets of
factors is adequate social functioning or inadequate social functioning.
Socio-Cultural Factors
Beliefs.—Data were obtained in seven schedules, all secured by the
social worker in the agency. Four excerpts were located in the summa
rized sections, one in the narrative section, and the location of two
was unknown to this worker. Two excerpts were direct statements of
belief by the client, while five were observations and interpretations
of the worker. In six schedules there was one source of information,
and two sources in one schedule. The assessment of beliefs was obtained
during the treatment period in four instances, and three during the
closing period in agency contact, with the client being the person dis
cussed in all excerpts. Four excerpts were interpretations only, two
data plus interpretations, and one datum only.
Data were classified according to the client's (l) acceptance of
beliefs, (2) lack of acceptance, and (3) belief of assuming responsi
bility for family members. Two excerpts were concerned with the accept
ance of foster care and limits. Three excerpts showed the lack of ac
ceptance in foster care, return to own home, limits, and school. Three
excerpts illustrated the belief of assuming responsibility for the mother,
sister, and family.
Values.—Data were found in thirteen schedules, with the worker in
the agency obtaining the data. The location in the record in five
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instances was unknown to this writer, while four were located in the
narrative and summarized sections each. Eight instances of data were
observations and interpretations of the social worker, and six were
statements from the client. Eleven schedules had one source of informa
tion, and two had two sources. Seven instances of data occurred during
the closing period, five during the treatment period, and in one the
stage of agency contact was unknown to this writer. The client was
discussed in all excerpts. Seven excerpts were datum plus interpreta
tion, four interpretation only, and two datum only.
Data were classified according to the client's value of (1) objects
as sources of satisfaction, (2) expectations of role fulfillment, (3)
personal care, and (it) foster care misuse. Nine excerpts described the
value of objects as sources of satisfaction in such terminology as
foster home care, use of authoratative sources, institutional care,
honesty, school, high standards of living, and savings.
The client's values of role fulfilment were illustrated in six ex
cerpts in terms relating to marriage, idealizing the mother, lack of
responsibility, and assumption of responsibility. One excerpt related
to the client's misuse of foster care.
Activity patterns.—Data were obtained in seventeen schedules by
the social worker in the agency. Seven excerpts were located in the
narrative sections, four in summarized sections, and the location for
the remaining six was unknown to this writer. Information in five ex
cerpts was derived from other non-professional persons, five from ob
servations and impressions of the social worker and other professionals,
two from the client, and five from unknown sources. Twelve schedules
contained one source of data, three had two sources, and two had three
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sources. Assessment of activity-patterns was secured during the treat
ment period in agency contact in eleven instances, three occurred during
intake, while the stage in agency contact was unknown to this writer in
three. The client was discussed in all excerpts. Ten excerpts were
datum only, five were datum plus interpretation, and two were interpre
tation only.
Classification of data was done in relation to the client's involve
ment in (1) delinquent behavior, (2) acceptable behavior, (3) sexual
activities, and (U) unacceptable behavior.
Seven excerpts described delinquent behavior in such terms as run
away, truancy, staying out, stealing, burglary, and breaking and enter
ing. Five excerpts illustrated acceptable behavior through the usage
of terms and as playful, prompt, and regular attendance in school. Two
excerpts described sexual activities in terms of homosexual and hetero
sexual activity patterns. Four excerpts described unacceptable behavior
in terms of acting out and lying.
Family.—Data were obtained in all schedules with the social worker
obtaining the information in all but one instance, for which the source
was unknown. Excerpts were extracted from the summarized sections in
eleven instances, three from the narrative sections, whereas the loca
tion of the remaining six were unknown to this writer. The source of
data in eighteen excerpts was the observations and impressions of the
social worker or other professionals, while two came from the client.
In all schedules information came from one source. Assessment of family
meaning was alluded to during the treatment period in eleven excerpts,
five during the closing period, two during intake, and two at unknown
periods in agency contact. The client was discussed in all excerpts,
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nine times in relation to the mother, three times in relation to the
father, eight times in relation to siblings, and twice in relation to
relatives. Fourteen excerpts were interpretation only, four were datum
plus interpretation, and two were datum only.
The classification of content was categorized as to the client's
(1) relationship with own parents, (2) relationship with foster parents,
(3) relationship with siblings, and (k) relationship with relatives.
Seven excerpts described the client's relationship with the own par
ents in such terms as none, concern, meaningful, responsible for, limited,
separation trauma, saw mother as sibling, mother dead, ambivalence to
ward mother, and rejection by or of family. Four excerpts illustrated
the relationship with foster parents, for example, satisfactory, no re
spect. Seven excerpts described the meaning and type of relationship
with siblings by means of such terms as none, deep attachment, fondness,
loyalty, important, and resentful. Two excerpts described the relation
ship with relatives by the client's identification with the grandmother.
The excerpts that were obtained pointed out the intensity of re- .
lationship and feeling shared by the client in relation to the familial
unit, for example: "...kept regular contacts with his father and sister
in their individual hospitals... deep attachment with his father...feel
ing about his sister...was anxious and concerned about her physical com
plications .M
Education.—Data were obtained in eighteen schedules, with the social
worker in the agency obtaining data in all instances. Eleven excerpts
were extracted from the summarized sections of the records, four from
the narrative sections, and three from the school records. In sixteen
instances the data were the social worker and other professional's
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observations and impressions, while two instances were statements from
the client. In all schedules the data came from one source. Assessment
of education occurred in twelve instances during the treatment period,
five during the closing period, while in one instance it was not known
in what phase of agency contact this assessment occurred. The client
was discussed in all excerpts. Nine excerpts were interpretation only,
three datum only, and eight datum plus interpretation.
Classification was done according to the client's (1) lack of use
of school, (2) acceptable use of school, and (3) progress in school.
Five excerpts described the lack of use in terms of the client's
being a disciplinary problem and expelled or withdrawing. Twelve ex
cerpts described the acceptable use by such indexes as transfer, improv
ed use, acceptance, graduation, regular attendance, meaningful, good
grades, and satisfactory relationship with counselor. Six excerpts
illustrated the client's progress in terms of slow and transfer to
modified courses.
The excerpts indicated that the agency's concern was not primarily fo
cused on the numerical grade of the child, but on the meaning which school
had for the child or the use he was making of school, for example:
...began acting out her unresolved feelings by cutting classes,
constantly enough to warrant her release from school....
Transferred to the...Disciplinary School...described as co
operative and eager to improve his behavior. Consequently, he was
transferred to ¥. P. High School...wanting to graduate... transferred
from academic to modified course.
Peer groups.—Data were obtained in nineteen schedules, all of them
by the social worker in the agency. Twelve excerpts were located in the
narrative sections, four in the summarized sections, while the location
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of three was unknown to this researcher. The source of data was the
result of the social worker's or other professional person's observa
tions and impressions, five came from the client, three from other non-
professional people, whereas three sources were unknown. In all sched
ules, data were obtained from one source. Assessment of this variable
occurred during the treatment period in thirteen instances, three during
closing, while the stage of agency contact was unknown in three in
stances. The client was discussed in all excerpts. Fourteen of the ex
cerpts were interpretation only, while the remaining were, datum only.
Data were classified according to (l) client's response to peer de
mands, (2) peer group's response to the client, and (3) groups client
involved in.
The client's response was referred to in thirteen excerpts through
the following indexes: retreats, slow, dresses alike, fearful, helpful,
submissive, wants friends, sees as sibling, maladjustment, friendly, and
enjoyment. Five excerpts alluded to the group's response through de
scriptive items, such as well liked, and satisfactory relationship.
Three excerpts showed the types of groups the client was involved in,
these being Boy Scouts and delinquent gangs.
Ethnic groups.—Eighteen schedules had data, obtained by the social
worker in sixteen instances and by another discipline in another agency
in the remaining two instances. All excerpts were located on the face
sheet or front of the record, and were interpretations or impressions of
the social worker or other professionals. Data in all schedules were
from one source. Assessment of ethnic groups was done at intake, with
the client being discussed in all excerpts. All excerpts were interpre
tation only and were classified as to color or race, with descriptive
kh
terms sueh as Negro, colored, and black.
Class.—No data obtained in any schedules.
Territorial groups.—Data were obtained in six schedules, with data
in five instances being obtained by the social worker and in one in
stance by a social worker in another agency. Three excerpts were lo
cated in the narrative sections, two in the summarized sections, and the
location of one was unknown. Data in four excerpts were acquired from
the client, and in two instances from the observations and impressions
of the social worker or other professionals. There was one source of
information in all schedules, with the client being the person discussed
in all excerpts. Four excerpts were datura only, one was interpretation
only, and one was datum plus interpretation.
Data were classified according to (l) the client's adjustment in new
community and (2) the effect of the territory on the client.
Three excerpts described the client's adjustment in new community
with indices of not as meaningful as old district, and new setting
better. Three excerpts described the effect on the client in terms such
as influential, traumatizing, and interest arousing.
Political groups.—Data were obtained in thirteen schedules, with
information being obtained by the social worker in the agency in twelve
instances and the social worker plus another discipline in one instance.
Information in twelve excerpts was located in the narrative sections,
and one in the summarized section. All excerpts were the observations
and impressions of the social worker and other professionals. Twelve
schedules had one source of information, while one had two. This vari
able was mentioned eight times during the closing period, and five times
during intake, with the client being discussed in all instances. Ten of
these excerpts could not be analyzed as to datum or interpretation, while
three were interpretations. Data in all excerpts were classified in re
lation to the reasons the client had contact with the juvenile court.
The reasons were: client's commitment by Department of Public Welfare,
motion for discharge of client from care, court hearing for behavior and
for psychiatric evaluation of child.
Economic groups.—Data were obtained in eleven schedules, with in
formation being obtained by the social worker in all instances. Seven
excerpts were extracted from the narrative sections, two from the sum
mary, and the location for two was unknown to this researcher. The
source of information came from the client in seven instances, from the
client's employer in one instance, and from the social worker's observa
tion and impressions in three instances. In all schedules there was one
source of information. Mention of this variable was made seven times
during the closing period, twice during treatment, once at intake, while
the stage of agency contact was unknown in one instance. The client was
discussed in all excerpts. Nine excerpts were datum only, and two were
datum plus interpretation.
Data were classified in relation to the client's (l) attitude of
dependency, and (2) type of employment. Two excerpts described the
client's attitude of dependency, an example being: "Neither was she able
to follow through on any of the leads, employmentwise, nor to have fol
lowed through on the hopes that she would be able to return home pretty
independent of her mother, financially." Eight excerpts described the
client's type of employment, which included waitress, domestic, janitor,
and part-time.
Religious groups.—Data were obtained in nineteen schedules, with
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the social worker obtaining such information, which was located in the
summarized sections in fifteen instances, and the location being unknown
in four instances. The information came from the client in ten in
stances, the observations and impressions of the social worker in six
instances, and from unknown sources in three instances. Data in all
schedules came from one source. Mention of the client's religious group
was made during the treatment period in fifteen instances, once during
termination and twice during unknown periods in agency contact, with the
client being discussed in all instances. Eight excerpts were datum only
and eight interpretation only, while three were datum plus interpreta
tion.
Data were classified according to the client's (l) denomination, (2)
attendance, (3) types of activities, (U) use of religion, and (£) in
terest. Nine excerpts indicated that the denominations were Baptist,
Episcopal, and Methodist. Seven excerpts indicated that the attendance
of religious activities was regular or occasional. Eight excerpts
mentioned the types of activities that the client was involved in, such
as, Junior Ushers, choir, Sunday School, guilds, and youth activities.
Two excerpts described the client's use of religion, such as, for solace,
social outlet, and regulation of actions. Two excerpts described the
client as having little interest in religious groups.
Other information on socio-cultural factors.—No data obtained.
Assessment information not included in schedule.—No data obtained.
Tabular Analysis
From the analysis of data in all schedules on personality and socio-

































































































































to illustrate seven of the items by which data in all schedules were
analyzed. Each table presents all variables included in the tentative
assessment model.
Table 1 shows the maximum possible number of incidences of data in
all schedules was 500. Out of the 500, data were found 352 times or
70.lj. per cent of the time.
Data on personality factors occurred 191 times (86.9 per cent) out
of the maximum of 220 that data could occur under this category. Data
on socio-cultural factors occurred 161 times (61.5 per cent) out of the
maximum of 260 times data could occur under this category.
Therefore, data occurred in all schedules, more times under person
ality factors than socio-cultural factors. Emphasis was placed almost
equally on all variables that were personality factors except the vari
able asking for other information, this being left to the descretion of
this researcher, who was unable to extract such data from records.
Emphasis was placed on all socio-cultural factors except class, terri
torial groups, and other information. There were no data obtained on
the variable provided for other assessment information not included in
the schedule.
Table 2 shows the social worker in the own agency obtained 319 (86
per cent) of the data in the schedules. This reflects the attention
given assessment by the individual workers in the agency. Information
gained from other disciplines and other social workers is incorporated
into this assessment, with the psychologists' information being signi
ficant in the assessment of personality factors. There was not as much
reliance on other disciplines in the socio-cultural factors. This may
TABLE 2
ORIGIN OF DATA (Who Obtained)
Variables
Social Other Discipline *Social
Worker in Own Agency Worker
in Own Psychol- Physi- in Other
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TOTAL 319 6 111 359
DPW - Department of Public Welfare JDC - Juvenile Diagnostic Center
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have been because of the worker's ability to recognize the child's cul
tural patterns more than the intricacies of personality functioning, as
socio-eultural factors can be obtained directly from the client.
Less emphasis was placed on beliefs and territorial groups when com
pared with other socio-cultural variables, and no emphasis on class.
Table 3 reveals the data were located in various places in the re
cords. Over half ($l.k per cent) of the data was located in the sum
marized sections of the record and 28.6 per cent of the data were locat
ed in the narrative sections. These percentages represent a concentra
tion of data (except ethnic groups and class) being extracted from these
two sections.
More of the personality factors were located in the summarized sec
tions than socio-cultural factors. This may imply more emphasis on per
sonality factors in summarizing information on the child, even though
the records revealed much information on socio-cultural factors.
The unknown location of data was more prevalent in socio-cultural
factors which further indicates that this variable is less likely to
appear in the summarized sections than personality factors. These which
were unknown were the result of this researcher's inability to recall
from which section they were extracted.
Table k shows that the sources from which data could come totaled
360. In all of the variables, 262 excerpts (72.h per cent) were from
the observations or impressions of the social worker or other discip
lines. In the personality factors, 160 (81.2 per cent) of the 197
sources were from observations and impressions, whereas in the socio-








































































































































Variables 1 2 3 Total
Personality Factors
Intellectual potential 19 19
Basic thrust 16 3 19
Physical potential 16 k 20
Physiological functioning 19 1 20
Patterns for reacting to
stress 18 1 19
Internal organization of
personality 19 19
Degree of maturity 18 1 19
Self image 19 1 .20
Patterns of interpersonal
relationships 19 1 20
Internalization of Cultur
ally derived beliefs 16 16
Sub-total 179 12 191
Socio-Cultural Factors
Beliefs 6 1 7
Values 11 2 13
Activity patterns 12 3 2 17
Family 20 20
Education 18 18
Peer groups 19 19
Ethnic groups 18 18
Class
Territorial groups 6 6
Political groups 12 1 13
Economic groups 11 11












observations. Many of the data in socio-cultural factors came directly
from the client. In both personality and socio-cultural factors, only
a few of the sources were from other persons or non-professionals, even
though work was done with many such people, such as foster parents, who
were the people through whom the agency facilitated services to the
children they served.
The concentration of sources from the observations and impressions
of the social worker implies the value placed on interpretation by the
worker, of raw data coming from the client, other persons, and measure
ments in relation to the client's social functioning. This interpreta
tion or assessment of behavior gives the social worker a clearer picture
of the child which will enable her to help the child to achieve a com
fortable adjustment level.
It is significant to note in Table $ that of the data in the excerpts
in all the schedules, 331 or 9h per cent came from one source. This re
flects the emphasis on certain kinds of information sought from various
persons and recorded by the worker as the agency sought to understand,
assess, and meet the needs of the child. This type of information cor
related with the variables on the schedule. Therefore, data from one
source were sufficient for qualitative illustration of the variables.
Table 6 indicates that the data obtained for this study were con
sidered as part of the treatment phase in 200 ($6.$ per cent) instances,
and part of the termination phase in lOlj. (29.5) instances. The concen
tration of data during these two phases represents the importance of
assessing the social functioning of the child throughout his contact
with the agency, in order to help him make realistic goals upon termina
tion of agency contact.
TABLE 6
STAGE IN AGENCY CONTACT WHEN
INFORMATION OBTAINED
Treat- Termination
Variables ' Intake ment or Closing Unknown Total
Personality Factors
Intellectual potential 1 16 2 19
Basic thrust 13 5 1 19
Physical potential 2 12 6 20
Physiological functioning 12 8 20
Patterns for reacting to
stress 1 15 3 19
Internal organization of
personality 13 6 19
Degree of maturity 10 9 19
Self image 16 k 20
Patterns of interpersonal
relationships 2 11 7 20
Internal!zation of cultur
ally derived beliefs 8 8 16




Activity patterns 11 3
Family 2 11 5
Education 12 5
Peer groups 13 3
Ethnic groups 18
Class
Territorial groups 11 k
Political groups 5 8
Economic groups 12 7












































































































































Sub-total 77 32 10 161
TOTAL 87 80 10 352
More emphasis was given assessment of the socio-cultural variables
at intake than of personality variables. This again reflects that
socio-cultural factors are more tangible and therefore can be obtained
in a lesser period of time than personality factors. The concentration
of personality factors in the treatment phase may be attributed to the
reliance on other disciplines, such as the psychologist and physician,
for assessing the emotional and physical functioning of the child. This
usually took place during the treatment period.
It was not necessary to tabulate the item "Person Discussed in Ex
cerpt" as the child was discussed in all excerpts, except for class in
socio-cultural factors. The discussion of the mother, father, siblings,
and relatives under variable family was in relation to the meaning they
had to the client.
In Table 7 the majority (li°.7 per cent) of the 35>2 excerpts were in
terpretations, which further illustrates the value of interpretation of
the client's functioning rather than too much emphasis on raw data or
superficial manifestations of behavior. Physiological functioning was
the only variable whose data were data only. The excerpts relating to
political groups were the only ones whose data were unclassified, be
cause they were statements regarding the child's care being in court,
with no mention as to the meaning it held for the child, as they were
legal procedures.
There was not too much of a difference between the personality and
socio-cultural factors in terms of the type of excerpts.
CHAPTER IV
SUMMARY AND CONCLUSIONS
Assessment is necessary in rendering a qualitative service to indi
viduals through social work methods, whether in a private, public, or
host agency. These individuals and agencies are integral and important
aspects of the community in which they exist and function.
Services to the child are part and parcel of the community and its
resources for the well-being of the whole child as child welfare is the
expression of the community's interest in fostering those social and
economic forces which safeguard family life. Child welfare also in
sures to every child the fullest development of his mental, physical,
and spiritual potentialities. The child welfare agency's responsibility2
for meeting the needs of children touches on all aspects of a child's
life, including his health and his social, intellectual, and emotional
development. The child welfare worker, according to the Child Welfare
League of America, has to understand the needs peculiar to children at
all stages of their development - from infancy through adolescence, and
to understand how the child sees the problem he faces and how, in his
own way, he is learning to deal with them. This implies the need of a
conceptual framework of assessment as described for this study.
Children's Service, Incorporated, was such an agency in which re
cords were studied in order to determine to what extent the variables of
1
Child Welfare League of America, et al., "Child Welfare as a Field




assessment were utilized. It was found that this agency developed,
through the years, a philosophy of assessment of the whole individual
which can be illustrative of the type of assessment done by those child
welfare agencies accredited by the Child Welfare League of America, as
well as some that aren't. Much emphasis was placed on the need for im
proved assessment during the intake process, although much of the as
sessment found in the study came during the treatment and closing
periods.
Analysis of the data revealed that, for the most part, a fairly ade
quate assessment (coinciding with the tentative assessment model vari
ables) of the child was done by the worker in the agency and most times
interpreted into summarized forms, although they did not have a stipu
lated model for such assessment. There seemed to be more emphasis on
the personality factors than on socio-cultural factors, as indicated by
the tables in Chapter III. This difference may have been lessened if
some mention had been made in the records pertaining to the variable of
class and if this researcher had been able to extract more data from the
record pertaining to the variables of beliefs and territorial groups.
Class was implied in the records by virtue of the fact that most of the
children in care were public wards, referred by the Department of Public
Welfare and committed to care by the juvenile court.
The data obtained revealed that this agency not only mentioned or
recognized all variables exeept class, but interpreted them as they af
fected or determined the child's role functioning. Its use of such
variables seemingly had similar meaning to the agency as the definitions
set up by the study. With such interpretative use of variables by the
See appendix, p. 71•
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agency, this writer was more able to recognize, pull together, and de
scribe the nature of the problem, as it existed throughout placement,
on each of the twenty schedules after studying the record. To illus
trate :
At the age of three, this child was deserted by his mother
and placed at the request of his putative father. This parental
rejection was seemingly repressed throughout placement and took
the form of withdrawal and some submissiveness to the forces with
in his environment. This hampered his personality development and
self-image which was evidenced throughout his placement. His be
ing mentally retarded, to a degree, also seemingly thwarted his
emotional growth. He was not able to express hostility toward an
adult (foster father) until he was an adolescent, at which time he
could not retain this hostility. With this self-assertion he was
able to establish a meaningful relationship when his foster parents
welcomed him back after his acting out, at which time he began to
exemplify some self meaning also.
This child was placed at the age of two years of age after having
been shifted around. By not having his dependency needs met, he re
mained passive in his foster home, but the demands for independent
functioning in foster placement and day-to-day living became too
stressful for him. He resorted to running away and withholding from
relationships with peers and adults. His self image seemingly was
very weak as a male because of his bodily size which added to his
insecurity. Thus, the cycle of dependence to interdependence in the
'outside world' seemed too much for him. As a result of his in
ability to meet the demands, his running away resulted in his com
mitment to a dependent institutional setting....
We, therefore, see an agency assessing and attempting to meet the
needs of the whole child, which is evident in the kind of emphasis
placed on variables of assessment, and crystallized primarily in the
summarized sections of the records by the worker in the agency. With
this kind of assessment, it is possible for the agency to realize a dif
ference in the children that leave foster care at the age of eighteen and
those who return to their own families or to other community resources
as these children are better prepared than those leaving the agency in
the past. This preparedness comes about by a more sensitive and trained
worker helping the child assess himself and look at what he can do in
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using other community resources. This kind of assessment further places
more emphasis on the child's taking responsibility for what happens to
him rather than the agency isolating him from the evils of the environ
ment, as well as helping to improve the child's self-worth while in
foster family care. This is in keeping with the philosophy and concept
of foster placement of this agency. To illustrate:
...while the child may not have been a part of decisions to be
placed, he carries a definite responsibility for the way he uses
himself in the experience....He has the right to expect family
contacts...can expect reasonable foster parents, a comfortable...
home in which to live, an opportunity to attend school, appropriate
clothing and medical attention, also, he has a right to expect help
in making use of this experience to enhance his development into a
socially responsible citizen.
Recognizing the need for a conceptual framework or model that can be
utilized in social work for the assessment of adequate or inadequate
role functioning, the purpose of this study was achieved by studying re
cords at Children's Service, Incorporated. It was found that there was
a definite correspondance between assessment information obtained by
this agency and factors in the model. These findings suggest that al
though there was a correspondence, the need exists for such a model in
order to achieve and facilitate the standards for child welfare practice
as set up by the Child Welfare League of America. These standards re
present and coincide with the present day trends of social work practice.
To what extent can such a model be utilized? It would serve as a
standardized guide or formula for assessment in all social work methods.
It cannot, however, be equated completely with a mathematical or physics
formula, as they do not permit creativity by its user, whereas such a
1
Small, op. cit., p. 1.
standardized formula or model in social work challanges the individual
agency and worker to utilize his or her creativity in assessing and
meeting the needs of the individual and community, with this model serv
ing as a base of "conceptual framework."
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Intellectual Potentials Capacity to function in situations that require
the utilization of mental activityj a global capacity of an indivi
dual to act purposefully, to think rationally and to deal effectively
with his environment; that which a properly standardized intelligence
test measures.
Basic thrust, drives, instincts: Tendencies, present or incipient at
birth, to respond to certain stimuli or situations; the innate pro
pensity to satisfy basic needs, e.g., food, shelter, love, security,
worth, new experience.
Physical potential: Includes: general physical structure, size, skeleton
and musculaturej racial characteristics; bodily proportions; temper
ament; mood, irritability; tempo, energy and activity-level; bodily
resilience and resistance.
Physiological functioning: Normal and abnormal functioning according to
stage of development; continum health-illness.
Identifiable patterns developed for reacting to stress and restoring
equilibrium, e.g., adaptive or defenssmechanisms.
Internal organization of the personality: The organization of id, super
ego and ego into a harmoniously operating whole; personality inte
gration, e.g., flexibility vs. rigidity of ego functioning, capacity
for growth.
Degree of maturity (as judged by competence in adequate role performance
in accord with person's physical, social, and emotional stage of de
velopment) .
Self-image (concept of self), e.g., self-esteem, sense of identity,
sense of continuity, sense of one's capacities, and sense of meaning.
Patterns of interpersonal relationships and emotional expression related
thereto, e.g., acceptance, rejection, permissiveness, control,
spontaneity, flexibility, rigidity, love, hate, domination, and sub
mission.
Internalizations (in the form of attitudes) of culturally derived be
liefs, values, norms, activity-patterns, and the feelings appropriate
for each.
Beliefs: An element of cultural tradition which involves the acceptance
of any given proposition as true.
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Value: The believed capacity of any object to satisfy a human desire5 the
judgement that society places upon certain objects, ideas, statuses
and roles formulate the direction for choice in action.
Activity-patterns: Standardized ways of behaving, under certain stimuli
or in certain interactional situations, which are acceptable to the
group.
Family! A social group composed of parents, children, and other rela
tives, in which affection and responsibility are shared.
Education: The social process directed by the social system toward the
realization of socially accepted values.
Peer group: A group whose members have similar characteristics as to age,
sex, etc., e.g., friendship groups, cliques, gangs.
Ethnic group: A group which is normally endogamous, membership being
based on biological or cultural characteristics.
Class: A horizontal social group organized in a stratified hierarchy of
relationships.
Territorial group: A locality group which had developed sufficient social
organization and cultural unity to be considered a regional community.
Political group: Governmental units, e.g., courts, police, various forms
of government.
Economic group: A group concerned with the creation and distribution of
valued goods and services.
Religious group: A group which shares symbols, doctrines, beliefs, atti





1. Read each question carefully and follow the specific instructions
on this sheet.
2. Read the concepts and definitions on the separate sheet before
answering each question.
3. Place a check mark in the space provided for "Yes" and "No."
Every question must be checked.
h* Use at least one excerpt from the record to substantiate your
answer for every question in which "Yes" has been checked.
£. Do not write in any other space except where provided on the sched
ule. Use separate sheets for long excerpts and be sure to identify
the number of the question.
6. Include only excerpts pertinent to the question asked.
7. If whole sentences are not quoted, be sure to use three periods
(...) to indicate that it is part of a quote. Four periods (....)
are used if omissions are made at the end of a sentence.
8. Be sure to use a Number 2 pencil in filling out the schedule.
9. Write legibly.
10. Complete all items on face sheet including stating nature of problem.
11. Do not leave any question unanswered.
12. When the schedule is completed, go back over it to be sure all
questions have a check and excerpt.




Name of Agency: Agency Setting^
Coder: Dates





Dates of Duration of Case: Open Closed
State the Nature of the Problem:
I. Personality Factors
YES NO
A. Innate or Genetic Potential
1. Intellectual potential




C. Ego Functioning (intra-psychic adjustment): YES NO
1. Identifiable patterns for reacting to stress
and restoring dynamic equilibrium:
2. Internal Organization of the Personality.
D. Degree of Maturity.
E. Self-image.
F. Patterns of Interpersonal Relationships and
Emotional Expression Related Thereto.
G. Internalizations of Culturally Derived Beliefs,
Values, Activity-Patterns, Norms, and Approp
riate Feelings for Each.
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H. Other Information on. Personality Factors,



















G. Other Information on Soeio-Cultural Factors
Assessment Information not Included in Schedule
APPENDIX C
ANALYSIS OF SCHEDULE CONTENT
The following items are to be applied to each variable on the schedule:
1. Incidence of Data
a. Data obtained
b. No data
2. Origin of Data (who obtained data)
a. Social worker in own agency
b. Social worker in other agency
c. Other discipline in own agency; identify discipline
d. Other discipline in other agency; identify discipline;
identify kind of agency.









U» Source of Data (from whom data obtained)
a. Client
b. Other person (non-professional)
c. Personal document (letter, diary, etc.)
d. Measurements, e.g., tests of vision, intelligence,
aptitude, personality.
e. Observation or impression of social worker or other
professional
f. Unknown
5>. Breadth of Data (number of sources of information)
e.g. 1 source: statement by client
2 sources: statement by client and by his mother
6. Stage in Agency Contact when Information was Obtained
e.g. Intake, treatment, closing




8. Datum or Interpretation
a. Datum only
b. Interpretation
c. Datum plus interpretation
d. Unclassifiable
9. Classification of Content. This must be worked out by each
student, the following are illustrations.
e.g. Physical potential - bodily build, features, height,
teeth, etc.
e.g. Intellectual potential - I.Q.j mildly retarded, normalj
social adjustment; cause of condition (congenital
cerebral defect).
